The purpose of this paper is to describe and reflect upon the successful results of an innovative collaborative partnership among faculty and professional support staff at the University of Richmond.
INTRODUCTION
The University of Richmond Information Services organization has developed an innovative model to meet the demands for faculty support and development. This model has evolved over time, as rapidly changing information age technologies have reshaped traditional faculty support structures. As a result, the perceptions of the various participants in this partnership have been positive and reinforcing, and there has been a significant improvement in the effectiveness of our workshops, events, and collaborative efforts to support teaching, learning, and technology. This has been accomplished through a triangular partnership of complementary expertise at the University of Richmond, including support from three key elements in this partnership: 3 These staff professionals collaborate with faculty to assist with the integration of technology into teaching and research. In addition, they provide a variety of programs and resources and serve on collaborative project teams that support teaching and learning. Some of these resources include: learning opportunities to improve technology skills for faculty, staff, and students; electronic tools, course management systems and resources that can expand the classroom; management and support for computer labs; facilities and equipment that support the academic curriculum; a Technology Learning Center (TLC) 4 that supports technology and multimedia development by faculty and provides self-study training resources; and direct support for the new Center for Teaching, Learning and Technology. 5 In all cases, support may be provided directly by a liaison, by referral to another member of the IS staff or by outsourced professionals.
Each of these groups offers knowledge and abilities; however, none of these groups by itself is likely to promote faculty development effectively, no matter how sincere and earnest the efforts. We soon realized that if these groups came together and formed a collaborative partnership, we could develop a set of effective workshops, events and support structures that would promote faculty development. Examples of our collaborative successes include co-sponsoring an Information Literacy Think Tank with follow-up Information Fluency workshops, an annual Techology Fair, better collaboration on technology related grant processes, occasional brown bag luncheon discussions and demonstrations, and the creation of an Award for Excellence in Teaching, Learning and Technology.
COLLABORATIVE SUCCESSES
We have had a number of successful events over the past couple of years as a direct result of our collaborative partnership.
Information Literacy Think Tank
Thanks to a grant from PETE, an Information Literacy Think Tank was sponsored by OIS and ATS on May 24-25, 1999. Faculty members came together with personnel from OIS and ATS to explore the ways in which information literacy skills can be integrated into teaching and the curriculum.
"Information literacy is a survival skill in the information age. Instead of drowning in the abundance of information that floods their lives, information-literate people know how to find, evaluate, and use information effectively to solve a particular problem or make a decision." (Patricia S. Breivik and E. Gordon Gee, Information Literacy (New York: Macmillan, 1989), p. 12-13)
On the first day of the workshop, James Neal, dean of university libraries at the Johns Hopkins University and a recent president of the Association of Research Libraries, led the group through discussion and exercises that allowed them to understand the issue's complexity. On the second day, faculty brainstormed about ways in which the University of Richmond can provide students with learning experiences that will equip them with information literacy skills for application in both their academic work and their careers after graduation. Through the ideas and plans that emerged from the two-day Think Tank, the University of Richmond is poised to provide national leadership on this problem. 
Action Steps and Plan
As a result of the Think Tank, we produced a list of needs, key ideas, immediate action steps and a longer-range action plan. Participants identified actions that would begin to teach students information literacy concepts and skills. Some of these action steps included:
•
The use by faculty of the services of library and ATS liaisons in at least one course per semester.
• The design by faculty of courses which incorporate online discussion groups, group assignments, and ongoing collaborative roles for librarians and ATS staff; these courses should nurture the creation of learning communities.
• The expansion of the libraries' and ATS liaison programs to enable greater/more frequent interaction and consultation with faculty.
During the 1999-00 academic year, a number of OIS and ATS staff worked with faculty to implement the ideas and action steps proposed during the think tank. The outcomes of this work were shared with attendees at our annual Technology Fair. 
Tech Fair 2000

Information Fluency Task Force
As a follow-up to last Spring's Think Tank initiative and our involvement with the Associated Colleges of the South initiative on Information Fluency (IF), an IF taskforce was formed consisting of OIS and ATS teams. This group meets on a monthly basis and shares information critical to the integration of Information Fluency into the curriculum at Richmond. In Spring 2000, the taskforce offered two Information Fluency workshops. These workshops brought together faculty and liaisons from a variety of disciplines and gave them the chance to discuss information literacy issues and to design effective class assignment modules that would include information literacy concepts and/or information technology. Faculty were excited by the opportunity to work closely with both the ATS and OIS liaisons and to have full-day workshops devoted to planning new assignments and syllabi for the coming academic year. Collaborations begun in that workshop will be continuing throughout the summer.
PETE Grants
In addition to co-sponsoring faculty development events and workshop opportunities with OIS and ATS, PETE has funds at its disposal to support activities that invigorate teaching. During the 1998-99 academic year, PETE awarded 24 travel, workshop and materials grants ranging from $160 to $1500, as well as one exceptional materials grant of $3350. In addition, PETE provided 21 individual summer grants ranging from $1200 to $3000. The focus for the majority of summer grants was on the integration of technology into the classroom. While the funds available for 1999-2000 were somewhat less, PETE was nonetheless able to fund many pedagogically related projects involving the use of technology.
Information Services (IS) staff, including OIS and ATS as well as many other IS departments have played key roles in partnering with faculty as they planned, wrote and put into action those proposals associated with grants involving technology. 8 The PETE committee encouraged applications for projects that would integrate scholarship or pedagogy from a broad variety of areas, including the integration into courses of pedagogy based on new technologies. Priority in awarding grants went to projects that were innovative and would have a broad impact on the curriculum of a department or program.
Faculty Technology Award
Academic Technology Services was also given the task of finding a new way to encourage faculty to enhance their teaching with the use of technology. In the past, we have offered workshops, Tech Fair, classes and one-on-one sessions with faculty. While having been quite successful with these efforts, we continued to struggle with a sense that faculty perceived a lack of recognition for their efforts. The Award for Excellence in Teaching, Learning and Technology was conceived during a conversation about such recognition. It is our hope that the award will have the same significance in our community as the University's Distinguished Educator Award. To ensure this, we sent our proposal to President Cooper and the Academic Deans and received enthusiastic support. Seven faculty members were honored in March, 2000 at our first award ceremony, receiving a total of $10,000 in award monies. We anticipate presenting this award on an annual basis.
The award honors those, working individually or in teams, who demonstrate excellence in teaching by extending the classroom with integration of instructional technology into course delivery. The primary criterion for the award is innovation and leadership in the integration of teaching, learning and technology. An individual may be nominated for the award by his or her department chair or dean or by members of the Academic Technology Services team. There are three categories of awards:
• An established, tenured or continuing faculty member (four or more years of service) • A tenure-track faculty member who has been with the University for three years or less • A faculty member who serves in a non-continuing capacity.
The selection committee consisted of all members of the Academic Technology Services team. Candidates' evidence of integration of technology into teaching and learning was reviewed using the following guidelines:
• Demonstrated use of technology that supports accepted practices and principles of pedagogy.
• Demonstrated commitment to using technologies in teaching beyond a single project.
• Demonstrated effective use and dissemination of technology that is applicable to a broad spectrum of the University curriculum.
• Demonstrated a positive change in the way students are taught by expanding the classroom.
• Demonstrated commitment to assisting peers in the effective use of technology.
• Demonstrated commitment to articulate and share with peers successful implementation of technology from concept to production.
• Demonstrated effort to share the final technology application with other faculty. The second major development, a consequence of the University's new Strategic Plan adopted during the Spring of 2000, represents an even greater evolutionary step in the direction of collaborative partnering. As one of five major "program innovations," the University has undertaken a broad based commitment to the promotion among its students of technology and information fluency skills. This commitment will require an increase in the professional staff of academic technologists and librarians/information specialists who will work with faculty and students to ensure that appropriate technology and information fluency will be further integrated into the University's teaching and learning environments. The end objective, of course, is to see that University of Richmond students will be equipped with the knowledge and critical thinking skills that will allow them to function effectively in the new information age. Thus, the original collaborative partnership among PETE, OIS, and ATS has now blossomed into a university-wide undertaking to meet the 21st century technology/information fluency needs of both faculty and students. Needless to say, this is an exciting development for those of us who have been involved in the maturation of this idea.
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